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CERTIFICATE/ DIPLOMA PROGRAMME IN
YOUTH AND DEVELOPMENT WORK

Term-End Examination

June, 2015 00416

Module-5 : Gender and Development

CYP-III :
Module-6 : Learning Processes

Time : 3 hours Maximum Marks : 100

Note : Attempt five questions. Choose two questions each from
section A and B, and the fifth question from any section.
All questions carry equal marks.

SECTION - A

1.  Describe four features that you will examine to 20
see whether or not there is gender inequality in
your region. With respect to each feature, give
two suggestions each regarding how a youth in
development work may respond to these.

2. (a) Describe the limitations of “‘Women in
Development” and ‘Women and
Development’ approach. 10+10=20

(b) Explain how the ‘Gender and Development’
approach attempts to address the issue of
women’s inequality.

CYP-III 1 P.T.O.



3. (a) Explain the meaning of ‘feminism’. 5+7+8=20

(b) Discuss how the concept of ‘patriarchy’
explains women’s oppression ?

(c) Describe the nature of feminism in the
developing world.

4. Analyze the relevance of the Convention of 20
Elimination of all forms of Discrimination Against
Women (CEDAW) in your country. How can it
be used as a guide for action by youth workers ?

SECTION - B

5.  List the three major categories under which the 20
learning theories can be classified. Discuss the
implications of each of the three types of learning
theories for youth in development work. (You do
not have to describe the theories)

6. (a) Identify an issue in your community that
you want to address as a youth in
development work. Describe it briefly in
about 150-200 words. 4+16=20

(b) Identify any four agents of informal
education and explain how you can involve
each of these agents in addressing the issue
in your community.

7. (a) Describe the characteristics of adult
learners. 10+10=20

(b) Explain the nature of experiential learning
and its practical application in youth in
development work.
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8.  With the help of an example explain how the
involvement of learners in planning the evaluation
process at the time of designing a learning
programme can become a learning opportunity for
both the learners and the facilitators.
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